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Abstract

Good classroom management is essential in a classroom. The way a teacher manages the classroom will affect the student’s behavior and thus, will reflect on their work. Good management drawn from a teacher’s craft, will reduce misbehavior and teacher stress, and provide both teacher and students with a supportive and pleasant environment in the place they work. That classroom management has the greatest effect on student learning, as compared with other factors including cognitive processes, home environment and parental support, school culture, curriculum design, and school demographics. Improving the ability of teachers to effectively manage classroom behavior require a systematic approach to teacher preparation. There is no evidence to support assumption that new teachers will just “pick up” classroom management skills given the experience and time. In teacher preparation programs, greater emphasis needs to be placed on preparing both general educators to be competent and efficient at managing today’s’ classroom with their diverse range of learner. This approach means not only giving pre service teachers the intellectual understanding of issues involved but  also ensuring that they have ample opportunity for guided practice and feed back in implementing  management strategies.
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INTRODUCTION
There are many factors affecting the student learning. Among those factors, classroom management has the greatest effect on student learning, as compared with other factors including cognitive processes, home environment and parental support, school culture, curriculum design, and school demographics (Cumming, 2000:1).  Clasroom management depends much the way how a teacher manage classroom. In other  word, teacher has a very important role, that is classroom manager. As a classroom manager, the teacher should have ability to create effetive teaching and learning activity. Effective learning and teaching activity only occurs in a well managed classrooms since  well managed classrooms provide an environment in which teaching and learning can flourish. In contrast ,effective teaching and learning activity cannot take place in a poorly managed classroom. If students are disorderly and disrespectful, and no apparent rules and procedures guide behavior, chaos becomes the norm. In these situations, both teachers and students suffer. Teachers struggle to teach, and students most likely learn much less than they should. 
In order to create effective teaching and learning activity the teacher should determine of how well the students will learn. Effective teachers have three characteristics, as follows: they have classroom management, they teach for lesson mastery and they pactice positive expectation. It is the teacher what the teacher knows and can do that makes the difference in the classroom. Considering the facts stated before, classroom management has been a primary concern of teachers ever since there have been teachers in classrooms. However, the systematic study of effective classroom management is a relatively recent phenomenon. Evertson and Weinstein (2006), suggest that "classroom management is a topic of enduring concern for teachers, administrators, and the public. Beginner teachers," they write, "consistently perceive student discipline as their most serious challenge; management problems continue to be a major cause of teacher burnout and job dissatisfaction; and the public repeatedly ranks discipline as the first or second most serious problem facing the schools." (3) They decry the insufficient attention given to classroom management as a scholarly area of inquiry and the minimal time dedicated to classroom management in the course of teacher training. In this paper, it will give new concept how to manage good classroom management.
DISCUSSION
The definition of classroom management

Harry K, wong  and T Wong. (2005:84) point out that classroom management  refers to all of the tings that a teacher does to organize students, space, time, and materials so that student learning can take  place. Dr. Marvin Marshall explains, “Classroom management deals with how things are done; discipline deals with how people behave. Classroom management has to do with procedures, routines, and structure; discipline is about impulse management and self-control. Classroom management is the teacher’s responsibility; discipline is the student’s responsibility” (Marshall, 2003: 7). 

According to Robert,J Marzano  (2003:06) suggests that effective classroom managers tended to employ different types of strategies with different types of students, whereas ineffective managers tended to use the same strategies regardless of the type of student or the situation. One of the study’s strong recommendations was that teachers should develop a set of “helping skills” to employ with different types of students. 

Harry and Rosemary Wong, whose book The First Days of School (1998:04) is often given to new teachers, write, “Student achievement at the end of the year is directly related to the degree to which the teacher establishes good control of the classroom procedures in the very first week of the school year”. Meanwhile, Robert, J Marjano (2003) states the third aspect of effective classroom management, after rules and procedures and disciplinary interventions, is teacher-student relationships. One might make the case that teacher-student relationships are the keystone for the other factors. If a teacher has a good relationship with students, then students more readily accept the rules and procedures and the disciplinary actions that follow their violations. Without the foundation of a good relationship, students commonly resist rules and procedures along with the consequent disciplinary actions. Again, this makes good intuitive sense. 
The impact of classroom management

The ability of teachers to organize classrooms and manage the behavior of their students is critical to achieving positive educational outcomes. Although sound behavior management does not guarantee effective instruction, it establishes the environmental context that makes good instruction possible. Teachers who have problems with behavior management and classroom discipline are frequently ineffective in the classroom, and they often report high levels of stress and symptoms of burnout (Berliner, 1986; Browers & Tomic, 2000; Espin & Yell, 1994). Disruptive classroom behavior is a significant reason why teachers leave the profession (Ingersoll & Smith, 2003).

The effective teacher has minimum of students misbehavior to handle. The effective teacher is constantly fighting students’ misbehavior problems. The teachers who are ready maximize students learning and maximize student misbehavior.  The classroom management tends to view management as a teacher responsibility and misbehavior as a problem that teachers have with students rather than the reverse. Regrettably, teacher misbehavior may well be the cause of some (if not much) disruptive student misbehavior. 

How to manage classroom management

Classroom rules and procedures are important, but they may vary from one teacher to another. Rules and procedures typically fall into several categories, including general expectations for behavior, beginning and ending the day or the period, transitions and interruptions, materials and equipment, group work, and teacher-led activities. In all cases, it is important to involve students in the design of classroom rules and procedures. Classroom Management, suggests strategies for addressing such issues by way of maintaining discipline in the classroom, but also by trying to identify their root causes.
 A well managed classroom has a set of procedures and routines that structure the classroom.  Harry, K Wong and Rosemary T Wong,(2005) state the characteristics of a well well-manage classroom such as;1) students are deeply involved with their work, 2) students know what is expected of them and are generally successful, 3) there is relatively little wasted time, confusion, or disruption, and 4) the climate of the classroom is work work-oriented but relaxed and pleasant.
By applying a well manage classroom will accomplish the dual goal of student involvement and productive  working atmosphere so that it can be a very effective teacher. In effective classroom, the management structure provides for environment that is conducive to learning. It provides a tool outlining effective classroom management strategies to highlight the specific content and level of training that should be addressed in preservice teacher preparation. Next, it presents research and recommendations for improving teacher preparation.
Teacher preparation classroom management

According to Regina M. Oliver and Daniel J. Reschly (2007) recomended  for improving Teacher preparation in classroom management changes to teacher preparation programs should focus on the following two recommendations:

(1) provide teacher candidates with instructional approaches for classroom management through coursework and guided practice with feedback. Teachers must focus on effective instructional strategies to prevent academic and behavior difficulties and thereby facilitate increased student achievement-especially among poor and minority students who tend to lag behind their more affluent peers. Effective teachers have higher rates of positive student responses to their instruction (Espin, & Yell, 1994). Students who are attending to academic tasks cannot at the same time be engaged in disruptive, off-task behavior (Carnine, 1976; Sutherland, Alder, & Gunter, 2003). 
Effective instruction minimizes disruptive behavior through higher rates of academic engagement. Instruction that is effective in encouraging high rates of academic engagement and on-task behavior is characterized by several key features (Carnine, 1976): 1) Instructional material that students find educationally relevant. 2) A planned, sequential order that is logically related to skill development at students’ instructional level. 3) Frequent opportunities for students to respond to academic tasks. 

Providing instruction at student-appropriate levels is particularly important. When students are presented with information and materials beyond their current skill level, they become frustrated and may engage in behaviors that avoid engagement in the lesson (Wehby, Symons, Canale, & Go, 1995). As a result, the teacher may remove the demand for their engagement or may remove the offending studentsfrom the instructional environment. Likewise, if the instructional level of the materials is too easy for students, they may engage in inappropriate behaviors out of boredom and lack of challenge. Increases in on-task behavior, task completion, and comprehension are positively associated with providing student materials that are at appropriate levels of instructional difficulty (Gickling & Armstrong, 1978).
The second recomendation is and (2) address the challenges facing teacher candidates and new teachers in creating a positive classroom context. Structuring a classroom so that it supports positive student behavior requires forethought and planning (Paine, Radicci, Rosellini, Deutchman, & Darch, 1983). Highly effective teachers structure the classroom environment so that it decreases the likelihood of inappropriate student behavior, increases desirable student

interactions, and sets up students for success. Effective classroom structuring requires attention to the following features:

· Creating a physical arrangement that eases traffic flow, minimizes distractions, and provides teachers with good access to students in order to

· distractions, and provides teachers with good access to students in order to respond to their questions and better control behavior.l

· Making efficient use of classroom time, including transitions between various classroom activities.

· Ensuring that the nature and quality of student interactions is positive.

· Clearly communicating appropriate behaviors for particular classroom activities. For example, students may be expected to interact with one another during cooperative learning activities but not during independent work at their seats (Paine et al., 1983). address the challenges facing Teacher
The next recomendation is classroom rules and routines. The use of rules is a powerful, preventive component of classroom organization and management plans. Rules establish the

behavioral context of the classroom by specifying what behaviors are expected of students, what behaviors will be reinforced, and the consequences for inappropriate behavior (e.g., reteaching the behavioral expectation). If rules are stated or worded positively to describe the expected behavior, rather than what not to do, problem behavior is more easily prevented (Colvin, Kame’enui, & Sugai, 1993; Kerr & Nelson, 2002). Educators have identified important guidelines for the construction of classroom rules:

· Rules should be kept to a minimum to allow students to remember them.

· Rules should contain language that is simple and appropriate to the developmental level of the students and classroom.

· Rules should be positively stated.
· Rules should be developed for various situations or contexts as needed (e.g. physical education class, field trips).

· Rules should be consistent with the schoolwide behavior plan (Martella,

Nelson, & Marchand-Martella, 2003).

In addition to establishing rules, effective teachers also incorporate routines into

their efforts to organize the classroom. Routines for turning in homework or engaging in small-group activities allow the classroom to run efficiently with fewer disruptions from students, thus enabling the teacher to attend to other aspects of instruction. Highly effective teachers teach rules and routines systematically—not only at the beginning but also throughout the school year. They emphasize these rules and routines on occasions when increased violations are likely to occur (e.g., before school breaks) or if warranted by inappropriate behavior. This type of

instructional approach to social behavior neutralizes the reactive or extreme approaches to behavior management that ultimately are ineffective (Colvin et al.,1993).

Strategies to Promote Student Use of Rules and Routines. After classroom rules and routines are established, strategies to acknowledge and encourage students’ appropriate use of these rules and routines must be incorporated into the classroom management plan. Arranging consequences in order to increase desired behavior is a critical component of effective classroom organization and management. Like all behavioral reinforcement, however, these strategies are effective only if they provide initial reinforcement in close temporal proximity to occurrences of the desired behavior; also, they are more effective if they are linked to the classroom rules and expectations. Highly effective teachers are able to implement such strategies appropriately to manage classwide behavior, the behavior of targeted groups of students, and the behavior of individual students as part of a comprehensive classroommanagement plan. They also understand that no single strategy will be effective for every student at all times and in all contexts. Effective classroom management requires teachers to be adept at employing multiple strategies and to be skilled at recognizing when current strategies are ineffective and modifications are necessary. Practice with feedback from a supervisor or mentor is useful in developing these skills. 

Techniques to Decrease Inappropriate Behavior. Strategies to encourage appropriate, prosocial behavior may sometimes fall short, so teachers with strong classroom management skills also use effective techniques to decrease inappropriate behavior by establishing predictable environments. Environments that are predictable and provide positive learning experiences are especially important for students who are at risk or have a disability. When environments are unpredictable, students will behave in ways that create predictability, even if it

appears that they are causing more negative consequences for themselves. Observation studies in classrooms indicate that for at-risk students, receiving praise from the teacher for appropriate behavior or for correct academic responses is atypical and thus not predictable.
Meanwhile Lewis Michael and Jimmie Hill,(2002:40-54) argue there are many techniques on classroom management. They are as follows:
1. Arrange the seeating to help

Spoken language is about people talking to each other. If students are sitting in straight line facing the back of each other’s neck this is not to easy to do. Fortunately it isn’t a rule that student have to sit like that. You should be prepare re arrange the desk-both for your language lessons and sometimes even for a particular activity – so that  is both easier and more natural for students to see and talk to each other.
2. Stand up when you are directing activity

In general it is only a good idea to sit down in a language class on two occasions; firstly  if the students are doing something which, for the moment, doesn’t involve you. The second occasion is if you are having a conversation or discussion with the class. If you remain standing, it is all too easy for you to dominate and inhabit the students. 
3. Use your hands to encourage and direct students

There is n more certain way to lose the attention of your students than to take your eyes off them for looking periods. This is not because they will get up to mischief if you are not looking, but because normal human contact frequently depends on, and it is reinforced by, eye contact.

4. Use the back of your hand to point

There are main ways of showing students what you want-your voice, your eyes, and your hands. There are two main reasons for using hands-you avoid unnecessary language which can distract student and while remaining completely clear, your hands can because to increase the pace of the lesson
5. Vary your voice

This does mean speaking in a funny voice, it is important to mark the change in why you are speaking. Pauses, stress, and changes of pitch when you change form, example comment to instruction, will mean it is much easier to follow what you say. Even students whose level of English is not high can be taught in English providing the teacher does not use unnecessary language and providing the stream of speech is broken up by pauses and changes of voice.

6. Keep your language to a minimum when students are doing something

If you speak,  student  will  usually  listen. If you want to encourage your student to use language, it obviously means that once you have introduced an activity and made clear what is wanted, you must be prepared to keep quiet. 
7. Don’t commentate

It is essential to involve students in the learning process and discussion or classroom, activities can often be valuable. Many inexperienced teachers, however, keep up a more or less non-stop commentary on their own activities.

8. Don’t be afraid of noise

Many teachers particularly in state school, may find colleagues and superiors who believe that the quiet class is the good class, such a belief raises obvious difficulties if we are concerned to teach the spoken language. If the standard teaching technique involves the teacher questioning individual students one by one, in every lesson no individual students will answer more than two or three questions, each lasting a few seconds. If the students has 120 lessons in a school it is soon clear that each individual student will have only a matter of minute for oral practice in any one year.
9. Don’t be afraid of silence

Teachers, keen to encourage their students to talk, often forget that silence also has a valuable part to play in language lessons. Constant language is tiring, student need time to think, collect their thought, make notes.
10. Use pair work to increase students talking time even if it semms chaos

The language teacher must develop strategies for maximizing the amount of student talking time. Well organized pair of work is one of the most important ways of achieving this. To be well-organized the teacher must have given clear and explicit instruction and. while the pair work is taking place, the teacher should be moving around the room monitoring and if necessary guiding and correcting what individual  pair are doing. It may be necessary to write on the black-board an outline or model what the pairs should be doing or some key words and phrases.

11. Use group work to increase student talking time

Many, if not most, activities in the language classroom can be performed by the student working in group. Working in this way means more students are directly involved; more students are talking. While the teacher talks; students can help each other; and not least. the  atmosphere is more relaxed and conducive to good language learning. 
12. Be explicit 
In the teacher’s task to structure classroom activities. This means planning in advance what is to be done and how it is to be done. It is also means-doing this in detail. If the teacher has only a wooly idea of what is required, the pace of the lesson will drop and students become either bored or confused. 
13. Admit your ignorence

No Teacher can know everything and there is no harm in students recognizing this. English is a huge subject and, no matter how much you have studied it, no matter how long you have been teaching it, you will still come across points which have never arisen before.
14. Consult collegues

One of the quickest and easiest ways of finding the answer to a question which you cannot answer is to ask someone else. Why waste a long time wresting with a problem, or wading through a reference book if a colleague can tell you in a few moments.
15. Demonstrate, rather than explain, new activities
A lot of class time is wasted if students do not know exactly what is expected of them. On the other hand, many activities occur again and again, so that time spent establishing a pattern for activities the first time they occur is repaid later.

There is no better, or more explicit, way to introduce new activities than for the teacher to demonstrate, or ask a group of students to demonstrate.

 
According to Michael Lewis and jimmie Hill, (2002:56-60) suggest there are many techniques for preparation. They as follows; 
1. Preparation your self.
Nothing is more certain to guarantee a disastrous lesson than an unprepared teacher. Of course, all experienced teachers learn to provide fill-in lessons when someone is ill (or when they have forgotten to prepare!) and every teacher has given occasional wonderfully successful spontaneous and unprepared lesson. In general, however, success is directly proportional to the care preparation.
2. Course and lessons need an overal structure.
Teacher frequently do not distinguish between long and short-term preparation. Long-term preparation is thinking about general course objectives which may include:

· Why are these students studying English?

· To what use(s) will they put it?

· What kind of attitude will they bring to the subject?

· How do the English lessons relate to the students other activities? (both for adults or those studying in state school setting?

· Are students preparing for an exam? – if so, what is the detailed syllabus?

3. Don’t let the book dictate.

It is very rare for a teacher to be completely happy with any textbook. A particular feature of the book may be inappropriate to the situation in which you are using it or there may simply be a feature of the book you dislike. It may not, however, be your decision whether that particular book is used or not. If you have to use a book which has features you dislike, it may help to make your disagreement clear to the students if, for example, you are going to omit practices of a certain type, but criticism of detail that could affect students confidence in the book should always be avoided. It is sensible to tell students before you do a particular exercise that you are going to miss out a particular example. However, if it is clear to students that you and the book are going in different directions, they will be confused and their learning impeded.
4. Do not prepare too much or too rigidly.
Inexperienced teachers frequently over-prepare. They worry about “drying up” and, consequently, write out  all their comprehension question in advance, and plan in detail how long they expect each activity to take. While such planning can be helpful before the class, it usually disastrous if taken into the classroom. A lesson in which the teacher is pre-occupied with a lesson plan and more busy looking at the plan than at the student will be uninvolving and dull. A plan helps- but it should be a general framework not a straight-jacket. There must always be opportunities for students to ask unexpected and awkward question, the teacher should constantly be looking for opportunities to capitalize on the students interest and on particular difficulties which emerge during the lesson. 
5. Preparation must be concrete.
There are many reason why student may be unable or unwilling to contribute to a discussion or conversation in the language classroom. They may know nothing about topic, or not be interested in it; they may not have the language to say what they wish; they may care deeply about the topic, and know they are unable to express their ideas with sufficient subtlety, so they prefer silence or a non-committal it’s difficult to say.
6. Aids only aids if they help.
Flash card, tapes, slides, pictures, wall chart, video recordings and even text book themselves are there to help the teacher. They are not intended to replace the teachers. But neither are they intended to be used for sake of it. There is no paint in drawing a pictures, if the students already know what the word means. There is no point playing a tape unless it adds something to the lesson. Some teachers think that audio-visual aid will make their lesson more interesting. That is true providing.  The aids are clearly integrated into the teacher’s overall plan and contribute to that plan. Aids used for the sake of it tend to confuse and irritate students.
7. Never ignore the practical difficulties.

As far as possible, the teacher should be conscious of each and every student as an individual. Unfortunately very large classes in very difficult circumstances often mean that this ideal is a long way from attainable. But teachars can, even in the most difficult circumstances, try to check that that the practical details do not make it more difficult for any student than it needs to be.
8. A good lesson has a beginning, a middle, and an end.
This does not mean you need a complicated three part lesson plan but too often teachers expect student to start ‘cold’ and finish the lesson for no other reason than that the bell has gone.
Conclusion
The ability of teachers to organize classrooms and manage the behavior of their students is critical to positive educational outcomes. Comprehensive teacher preparation and professional development in effective classroom organization and behavior management is therefore needed to improve outcomes forstudents in general and special education. Teacher preparation programs should provide both special education and general education teacher candidates with coursework and guided practice with feedback on instructional approaches to classroom management. Highly effective instruction does not completely eliminate problem behavior, but it will reduce such behavior by encouraging higher rates of academic engagement and on-task

behavior. Also, highly effective instruction makes classroom organization and behavior management significantly easier. 

Teacher preparation programs and school systems also should address the challenges facing new teachers in creating a positive classroom context. This goal can be accomplished by providing content and supervised experience related to the components of classroom management outlined in the Classroom Organization and Behavior Management Innovation Configuration. Effective classroom management requires a comprehensive approach, including structuring the school and classroom environment, employing active supervision of student engagement, implementing classroom rules and routines, enacting procedures to

encourage appropriate behavior, using behavior reduction strategies, and collecting and using data to monitor student behavior and modifying classroom management procedures as needed.
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